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PREFACE

Oral history is a research methodology that has recently regained
credence among historians. For many years the heritage of Leopold von
Rarke convinced historians to base their research on written documents
found in archives. This situation began to change with the increased
interest in social and cultural history. Interest in these areas
encouraged historians to emerge from archives and libraries, tape
recorders in hand, to search for historical truth and revelation among
those who participated in or were witnesses of historic events. From
these missjonary beginnings historians have found that oral history
often provides a unique opportunity to question directly persons who
participated in policy decisions, debates, wars, or reform movements.
Oral history frequently gives the historian his only opportunity to
gain information about events which were significant (to his
particular area of research), but for whatever reasons were
unrecorded. Oral history has utility, therefore, as a research tool.

There are limitations, however, to the use of oral history. It
cannot go unevaluated as a source of information. The oral history
interview must be assessed 1ike any other source of information for
its sufficiency and validity. Furthermore, it cannot be the only
source used because of the frailty of the human memory and its
tendency to recall events selectively or with insufficient detail. For
example, an individual may have hidden motives--revenge or a desire
to protect a friend or colleague. He or she may wish for a friendly
place in the pages of history. Motives such as these may color the
interviewee's reflections. The historian must be aware of the
possibility of such motives, but should not predict their probability
as being certain and therefore neglect this method of research. The
principal Timitation of oral history is economic.

Oral history is expensive both in time and money. While an
actual interview may last only one or two hours, there is an
additional commitment of time in identifying the individuals to be
interviewed, scheduling and conducting interviews, transcribing the
tapes, editing the transcripts, offering the transcripts to the
interviewee for his or her review, and then editing and making the
corrections required to place the transcript in final form. In the
course of this project it was found that the actual interview took
less than ten percent of the total time required to prepare the
transcript in its final form. Despite its limitations, oral history
is a valuable tool for the researcher. Oral history can readily
supplement other research techniques and can point toward other issues
and events for inquiry.

The transcripts of the oral history interviews contained herein
were part of the Context Evaluation and Status Study project sponsored
and financed by the Florida Division of Vocational Education. The
selection of individuals interviewed was made jointly by -the Context
Evaluation project staff, the Director of the Florida Division of
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Vocational Education, the Chief of Bureau of Vocational Education,
Research, Evaluation and Diffusion, and an advisory committee.
Choices were based upon the following criteria:

A. The interviewee must have been employed:

1. As a vocational educator, business or 1labor
representative, legislator, student, or parent of a student enroliled
in a vocational program;

2. In a Florida-based business or industry, junior high
school, senior high school, area vocational-technical center or
school, community college, state or federal government agency, or if a
teacher-educator in an institution of higher education;

3. Between 1917 and 1978 for a period of at least ten
years, but not necessarily consecutive years.

B. The interviewee must be willing to be interviewed for an
extended period of time (two to three hours) and be mentally alert.

C. The interviewee had to be experienced in and able to provide
information about one or more of the research questions included in
the study.

After the selection of the individuals, they were notified and
interviewed in accordance with an established interview schedule. The
interviews were tape recorded and transcribed. The transcripts
received a preliminary check for accuracy before being returned to the
interviewee for his or her review. The interviewees returned the
transcripts with their comments and corrections for inclusion in the
final transcript. The interviewees were also asked to complete a
biographical data sheet and to sign a release authorizing the final
transcript to be used for the purposes of this study. The
biographical data were used to develop brief career sketches of the
interviewees in order to establish their credibility as sources.

This volume is one of a series of oral history interviews that
investigate the history of vocational education in Florida. Bound
copies of the transcripts will be provided to the Florida Division of
Vocational Education and to the university libraries at The Florida
State University, Florida A & M University, and University of Florida.
Copies of the tapes will be provided to The Florida State University
library upon completion of the project entitled: Context Evaluation
and Status Study of Vocational Education in Florida. Some interviewees
have been provided with audiotape copies of their interviews in order
to donate them to university libraries.

This project would not have come to fruition without the
contributions of a number of people. I would Tlike to thank Kenneth
Eaddy, Dave Erwin, and Charlotte Carney for their role in conducting
the interviews. The efforts of Lou Wright, Rennie Kaczorowski,

jv
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Jean Van Dyke, and Sharon McClellan in transcribing the tapes and
typing the various drafts and the final transcript were instrumental
in enabling the original tapes to reach this final stage. I would also
like to express my appreciation to Robert Stakenas who played an
important role in selecting the interviewees, planning and conducting
the interviews, and providing an impetus for the completion of the

project.
David B. Mock
Florida State University
Tallahassee, Florida
August 15, 1985
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MAXWELL SAMUEL THOMAS

Maxwell Samuel Thomas was born in Ocala, Florida. Dean Thomas, as
he was usually addressed, graduated from high school in Ocala in 1928.
He was awarded the B.S. in building construction from Hampton Institute
in 1932, and in 1947 he was awarded the M.Ed. in industrial teacher
education from Colorado State University. Dean Thomas continued
professional study through workshops, seminars, and conferences at
Florida A&M University, Hampton Institute, University of Florida,
Cornell University, and Norfolk State University.

Dean Thomas began his professional career in 1932 as a vocational
teacher of carpentry and cabinet making in Little Rock, Arkansas. He
also served as football coach in Little Rock. He left Arkansas to teach
industrial arts in Asheville, North Carolina. From 1936 to 1938 Dean
Thomas held the position of Educational Advisor to the Civilian Conser-
vation Corps (CCC). He then moved to Tallahassee, Florida, where he
remained for the rest of his professional career.

From 1938 to 1942, Dean Thomas worked for the Department of Educa-
tion as the Itinerant Teacher-Trainer in Trade and Industrial Education
for black schools. From 1942 to 1944, he served as Director of Voca-
tional Training for War Production Workers at Florida A&M. In 1944 he
was appointed as Dean of the Division of Mechanic Arts--a position in
which he remained for eleven years. Subsequently, he served as Director
of the Vocational-Technical Institute and Acting Head of the Department
of Industrial Education. He was appointed as Coordinator of Planning
and Development, with membership, on the University Cabinet--a position
which he held until his retirement in 1977.

Dean Thomas was an active member of many professional and civic
organizations. They included the Tallahassee Chapter of the Hampton
Institute Alumni Association, Phi Delta Kappa, Alpha Zeta Boule,
National Education Association, American Vocational Association, and the
National Association for the Advancement of Colored People. He was
called upon to serve his community as a member of many local civic
groups including the Biracial Committee of the Leon County School Board,
the Advisory Committee of the Lively Vocational Scliool, the Lincoln
Community Center Development Committee, the Urban Area Transportation
Study, the Headstart Council, Concerned Educators of Leon County, and
the Search Committee for City Manager of Tallahassee.

He served his university as chairperson of the Orange Blossom
Classic and Festival Committee for eight years, as member of the search
committee for a new Head Football Coach at Florida A&M, und as a charter
member of the Black Archives for whom he personally constructed display
cases which are still in use. Dean Thomas was a Charter member of
Tallahassee Toastmasters International, Seven Hills Chapter. He served
on the Board of Directors of: the North Florida Fair Association, the
Capital Area Community Action Agency, and as Vice-Chairman of the Board
of Directors of the John G. Riley Foundation.



On December 12, 1980, Robert Stakenas and David Mock interviewed M. S.
Thomas, in Tallahassee, Florida, regarding the development of vocational
education in Florida. The transcript of this interview follows.

RGS:

MST:

RGS:
MST:

Mr. Thomas, will you please state simply for the guidance ¢of
historians in the coming generations, what, if any, scrapbook,
newspapers, books, or other materials you consulted to refresh your
memory in preparation for the interview?

Upon my recent retirement from Florida A & M University, I salvaged
from my office files, as you may see here, copies of numerous
reports, studies, newspaper clippings, books, and pamphlets,
covering much of what had been accomplished around the state in
vocational training. I am in the process of making a cursory review
of this material for the benefit of the Florida A & M University
Black Archives. This will serve here also to help me give a clear
overview of some of the significant developments in vocational
education around the state.

Did you talk to any persons to refresh your memory?

Yes.

RGS: Would you care to say who that was?

MST:

RGS:

MST:

Through the courtesy of the University's Research Committee I had
an unusual opportunity last year to visit a number of key
vocational and educational leaders, both in-service and retired, in
their local settings around the state. The purpose was to get
their input and verification as to the significant accomplishments
made in vocational education in their respective communities.
These included William B. Sweet, Edward Bentham, B8en Durham, and
others in Jacksonville. Cecil Boston, Hemly Wright, and others in
Orlando. Napoleon Nichols, George Ingram, Edward Rodriquez and
Hugh Dexter of Daytona. James Hargood, U. R. Thomas, and others of
Tampa. Joel Barry, Clarence Gipping, and others of St. Petersburg.
Sam Coin, ‘James Jerry, and Gilbert Porter of Miami. These persons
shared significant information with me on local accomplishments in
vocational education.

You've really done a lot of refreshing of your memory there both
from your archives as well as your professional colleagues around
the state. Now, here is a table listing the time periods and
significant events of vocational education in Florida. Would _sou
look this table over and then tell us which periods that you were
most active in from the beginning to the end?

I was actively involved in Florida's program of vocational
education for 39 years, and these covered the latter part of the
early period through the middle period as you have divided the
program's life span here. My tenure included first, four years of
service as the state itinerant teacher-trainer for Creative and

8



MST:

RGS:

MST:

RGS:

MST:
RGS:

DM:
RGS:

Industrial Education. That was 1938 to 1942. Second, two years
as the director of the War Production Training Program at FAMU from
1942 to 1944. Third, 24 years as dean of the Mechanic Arts area
which experienced several name changes. That was during the period
of 1944 to 1968. And fourth, there were nine years as coordinator
of Planning and Development at the university, from 1968 to 1977.
In the first three =apacities which I served, we maintained a close
official relationsnip with the State Department of Education and
the programs around the state. Administratively, I served under
four presidents and the two interim presidents at the university
and under three state superintendents and five state directors at
the state level.

Are there any things which you have accomplished during your career
in vocational education that you would like to highlight? Things
that really stand out in your mind?

Yes, I believe that there were some things accomplished through our
involvement in the total scheme of vocational education during the
formative years that may merit recording for posterity. As a
matter of orientation, let me point out here that my official
assigned responsibilities were confined to the schools for blacks.
Observations and comments made herein will therefore reflect the
progress and problems peculiar to the vocational programs provided
this group. The historic peculiarity which we had to face, and
must keep in mind although we would like to forget, is that for
many years following the emancipation of the slaves, local school
officials in most cases would provide only the bare essentials for
educating the blacks. This was one of the initial problems facing
vocational trainirg because facilities cost more; another
peculiarity understandable then, and to a limited extent served to
befuddle many in the black community. Perhaps too many viewed
academic training with greater preference than vocational training.
These factors made it very difficult to provide the three essential
elements for success in vocational education. They are adequate
facilities and supplies, occupationally and educationally qualified
instructors and willing and responsive students. As we found only
a few teachers and several meager programs scattered around the
state. The challenge soon became obvious. Change some attitudes
and get some programs started.

You worked in trade and industrial and L. A. Marshall was working
in agriculture? And you came to Florida in 1938?

That's right.

The feeling I got in talking with Mr. Marshall was that he kicked
off the agricultural programs.

That was in 1927. He was here, I thin<, in 1927.

Yes, in 1927. Were you the first itinerant teacher?



MST:
RGS:

MST:
RGS:

MST:

RGS:
MST:

DM:
MST:

DM:
MST:

RGS:

I was the first itinerant teacher-trainer.

So agriculture programs were introduced first to the blacks in
Florida; ten years later trade and industries were introduced.

That's right.

Did you come here right out of graduaie school or did you have a
job somewhere else first?

I came here out of CCC camp in Fredericksburg, Virginia. Although
I am a native of Florida, I graduated from Hampton Institute in
Virginia and was able to get under the CCC camp near Washington as
one of my assignments when they opened up for blacks to work in
them as camp educational advisors. I worked immediately under R.
D. Dolley. This history will be incomr'ete unless a treatise and
tribute is done to Dolley. I don't know sho is going to do it.

Was Mr. Dolley a Florida educator or from somewhere else?

He was a native of Virginia but he came down and got started in
Jacksonville. He initiated this cooperative program kncwn as the
Diversified Cooperative Training (DCT) program. He was one that
pulled industry in and got them to give students these jobs part-
time, and got that program going, and got pretty wide recognition
for his efforts there in Jacksonville. That was part of the
emphasis that enabled him to move up to state director.

Can you explain a little bit more about the DCT program?

That's a short term. Diversified Cooperative Training (DCT) and all
of the job opportunities available in a city such as, particularly
like Jacksonville, it just wouldn't be expedient to try to put
training facilities in a school for them. So many of them could be
taught part-time on the job. A good example may be that maybe only
just one or two wanted to study photography. The coordinator of
Diversified Cooperative Training would probably explore the
community, maybe he will find a studio that will be glad to take a
student in to work part-time. Well, he would spend his first half-
day in school learning his general subjects. Then he would leave
at noon and report to work. He would work the rest of the day
training in a diversified field, as one fellow might be working in
photography and you might be somewhere else working as a printer,
and the next guy may be working somewhere else.

That takes a lot of coordination to get all that stuff (Ine.

Training coordinators was quite a job. Anyway, he made a name for
himself in that area and moved up to the State Department.

Now, was he a state employee or an employee of the Jacksonville
school board?



MST:

DM:

MST:

DM:

MST:

RGS:
MST:

RGS:
MST:
RGS:

MST:
RGS:

MST:

DM:

MST:

He was a state employee. He was moved out of Jacksonville. Colin
English was the superintendent at that time.

I think he took over in 1936 as state superintendent. When did
Mr. Dolley start his program in Jacksonville? Do you recall?

It was in the early 1930's because he had it pretty well
established when he came to Tallahassee. He brought me here in
1938, and I think he had been here a year or two ahead of me.

Once he got to the state, do you know if he encouraged other
places, like maybe Tampa or Miami, to adopt a similar type orf
program?

Yes, he had a number of them. It turned out for a while to be a
salvation for the black program, because we could go in and sell
the superintendent on the idea of putting this kind of training in,
that required no shop and no cupboard, or a large layout of fools

- and equipment, that kind of thing. If you handled it right, it

developed a good relationship between the school and the community
moving in and out. We got it started in the black schools in a
number of places where we couldn't get a shop going.

Was the DCT concept also being utilized in the white schools?

Yes, they had a nice program. They had it in many places.
Jacksonville was a key place.

[s that where most of it got started?
Most of it got started right there in Jacksonville.

And Dolley was the one to get it started? And that was in the late
1920s that he did that?

No, it was the early 1930s.

So then the development of agriculture, and the DCT seems to have
gotten started right around the turn of the decade.

Most of it got started around the turn of the decade, as you recall
the Smith-Hughes Act was passed in 1917. Florida, I think the
record will show, was among the first of the southern states to
move in and take advantage of it.

It was the fifth southern state to accept the act.
It was the fifth. It was even ahead of Georgia, and the programs
were named after a Georgia senator. But Florida moved right in

and got started and agriculture made immediate progress, I guess
due to the rural element of most of the places.
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DM:

MST:
RGS:

MST:

DM:

MST:

DM:

MST:

Trade and industries was initially taught at night and on a part-
time basis.

That's right, by the in-service people.

Well, as we talk about those early years: what were the goals and
purposes of vocational education? What did the educational leaders
say the important thing to accomplish was? What was it that
vocational education should accomplish?

Really, among the leaders themselves, it was confusing for a while.
Now those of us who got into it, and I got my orientation strictly
from Smith-Hughes law, which spells out pretty plainly that the
training was well planned and leading to gainful employment and
advancement into industry and business. Others probably attached
broader, and some narrower, significance to the terms and
definitions. And some principals, I remember, just wanted a shop
somewhere to send the boys, while the girls went to homemaking. On
the other hand, some looked upon it as part of general education
for whatever cultural and practical aspects it might have for doing
things around the home and that kind of thing. The basic objective
was brought out by the Smith-Hughes Act itself -- getting ready for
profitable employment.

Was there a change from the time when you first started with the
War Production Training Program? That is, a change in the
philosophy about trade and industries education or education in
general?

Yes, we: have added to the War Training Program here, and I think we
did some very unique things that I probably want to get on record
somewhere here. But the significant thing about the War Training
Program was that we had to get people ready to go to work right
away, and you didn't have time to take them through a whole course
layout, you see. Just train them for basic operations. You learn
to operate a lathe and do certain welds, and that kind of thing,
and you are ready to go to work. The time span then was much
shorter than it wou’s have been to find a regular prescribed two
year Smith-Hughes' course. That's the big thing. -

Where did the motivation come from for new classes? Did the
student come up to the principal, or maybe the shop teacher or
another teacher and say, "I want to be an electrician. Was it
mandated from the state? Who decided what classes were going to be
taught?

That's a good question. Generally, later we learned the importance
of going out and making a community survey and planning this thing.
But before, just at random, we picked what we thought might be some
employment possibilities. Fortunately, throughout most of the
places in Florida, blacks did pretty well in the building trades.
Since working as a machinist in sheet and metal, and that kind of

thing, was kind of an area that you didn't move into.
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RGS:

MST:

RGS:

MST:
RGS:

MST:

RGS:

MST:

RGS:
MST:

It began with Diversified Cooperative Training. About when did the
first laboratory-based programs get started? Where the school had
the actual! facility where the training was done? Do you have any
recollections about that?

Ves, technically the very first in the state was started at A & M
and in Jacksonville. A & M was organized in 1887 and if you
remember the first Morrill Act just forgot about the black schools
at first, so all the benefits went down to Gainesville to the
University of Florida. Someone recognized the need there and came
back and passed the second Morrill Act in 1890. That paved the
way for training in agriculture and what they called the mechanic
arts, which started in 1890 at A & M. I remember some amount of
money that was given to us to keep that program going. It started
about that same time, about 1890 or 1891 or 1892 that John
Slatierhorn provided some money for work in Jacksonville, and I
can't get that documented 1ike I want to. I do know down there
they came in, and their funds were earmarked not to initiate
programs, but more to improve the quality of programs existing for
the blacks, and to initiate some industrial training. A principal
in Jacksonville got in on some of that money and got the program
started down there. That is as near as I can determine about the
first record of any type of industrial training being made
available in Jacksonville.

Ard that was within a public school? What was the approximate
date?

In a public school, around about 1891 or 1892.

But then when the Diversified Cooperative Training program got
going, it used actual busir 'sses. Were there a fair number of
laboratory-based classrooms . the public schools by that time?
This was during the Depression we're talking about, so money was
tight. But were there programs in high schools for black students
wnere they could go to iaboratory-type to learn?

Just a few.

Just a few. When did the momentum begin to pick up in terms of
getting more into the public schools or into the area centers?

10 be honest with you, the war was a blessing in disguise for
vocational education for blacks in Florida.

Could you elaborate on th.t a little bit? Tell us some more.

When the war was declared, we soon began to realize that we
needed to train people to go not only into military camps but some
to go into industry to make the supplies and equipment for the
people in the armed forces. And, of course, Washington made this
money avaiiable for war production training. Many of the local

13



MST: places took advantage of it. Some didn't. That was one of the

interesting things that we did at A & M. We were given an
opportunity to initiate some training for war production workers --
things that blacks had never done before in Florida --welding,
machine shop, sheet and metal, electricity -- all those industries
geared to war needs. Washington set aside some $65,000 or $70,000
to initiate this training. That sounds like a little bit of money,
but back then in those days it sounded like a whole lot. When they
came down and looked at our facilities, they said, "You don't have
enough room here for this. We are coing to hold this money up a
while until you get some more space." So, we got busy then and
tried to find some more space, and decided tn build a temporary
building so we could put welding and other equipment in there for a
while. In that day and time, there were three lumber places in
town, I know them by name, Wilson Down, Pachards, Capital City
Lumber. We went down to buy some materials, just framing to put
this building up, and all! of them told me the same story. "Thomas,
we're sorry, but we are going to build a field house out here on
the edge of town. It will be an aviation facility and the military
is coming here and put a freeze on every foot of lumber we have
got." So, there we stood with some $65,000 waiting in Washington
for us to get this building and start working. I came up with the
old idea of doing like the country people did when they didn't have
any money but they had to ground some corn to make the grits and
meal to eat on. You take a big sack of corn to the mill and the
mill man would grind it and take out a little for himself and grind
up the rest for you like you wanted it. So, his pay was what he
took out. So, I said, "Well, I counted all the pine trees on the
campus and down on the farm. I kind of learned how to put that
stick on them and estimate the number of feet of lumber there is,
and we ought to just cut some timber down ourselves and get some
miil around here somewhere to cut it for use and keep a part ard
put this building up. A1l we want is some walls and a shed that
that kind of thing, and get the equipment." So, I went to R. D.
Dolley and told him how many trees we had and gave the idea to him.
He looked at me and he thought and then he said, "Brother Thomas,
that sounds good, but do you know mill people? They aren't going
to treat ycu right. You carry a lot of lumber down there and and
you won't be able to get a third of it back." I said, "What?" He
said, "Why don't you get you a mill and cut it up yourself?" He
had access to almost unlimited war production money that he could
shift around like he wanted to and justify it. He said, "I'l1l buy
the mill for you." So, I went out then and told the president on
the campus and we went back and that was too big a challenge
for me. And, I said, "Well, if I can find me a mill man, we will
try it." And, sure enough, I went down to Sanford County and found
an old man that could operate a saw mill. We bought this little
decent mill and set it up there on the campus and cut those trees
down and went down to the University of Florida and they helped me
to design a truss, and I like to share those trusses sometime now.
A ring type truss we cut like this today didn't allow for the
lumber to dry. We had to do it one day and put it up the next day,
you see. The lumber was so green when you hit that last nail, we

14



MST:

RGS:

MST:

RGS:
MST:

RGS:

called it "the juice", would fly back and splash in your face so we
had an interesting experience on that. The interesting thing was
that we kind of fiddled around with that thing for a while putting
off and putting off and putting off and the day we decided to go
ahead, [ said to Holmes, "Let's go and get started on this building
Monday morning. We have been fooling around a long time and we
don't want to lose that money." He said, "All right, we will come
down Monday morning and get the thing laid out." And, sure enough,
eight o'clock Monday morning we laid it out. About 11 o'clock, we
happened to look around the corner and here was a fellow coming in
from Washington. He turned the corner and said, "I just flew down.
[ came to see if you had started the building. If you hadn't, we
were going to take that money and put it somewhere else." So,
that's how close we came to losing it. As a result we got that
building up and ran some of those programs morning, noon, and
night. Welding, for example, we ran three eight-hour shifts for
awhile and sent men up to Brunswick, up to Pennsylvania, to two or
three shipyards over here in Mobile, and electricians and
carpenters. We just had a whole lot of them. It gave us a chance
to really get a percentage that we used later for training veterans
when they came back. See, we put in some terminal courses and we
trained more GI's after they got out of the service at the same
facility down there.

A1l right, now A & M established this training program. Were there
other ones in the state that were funded by the War Production

Program?
Yes.

Where were they?

One was in St. Augustine, Florida. We had a young fellow down
there whom, I happened to meet at a railroad station, when he was
just coming through to get an interview for a job in Jacksonville
and he got to be president. We kept our ccnnections up and I toild
him I wanted him to meet my boss, Dolley, over at the State
Department. He met Dolley and gave us quite a talk, oh, he could
sell you a bill of goods. And, we were having trouble getting a
program established in Jacksonville to train a lot of blacks who
wanted to go into the War Training Program. He kept putting off
and putting off and fiddling around so we got the idea of putting
‘his training program in at St. Augustine, 28 miles from
Jdacksonville. We went down there and put up a temporary structure
and used an old building they had there and put practically the
same program in down there. We got a big cld trailer bus and
transported those people from Jacksonville every afternoon about
4:30. We had a bus load of them at St. Augustine and they worked
in training until about 11:00 when we brought them back to
Jacksonville. That was the secon¢ program. The significant
program was over at Bethune-Cookman.

Now, that is just a little bit south of Jacksonville?
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In St. Augustine. There are very few people today who think of
Bethune-Cookman as an individual school and yet, when we write our
little history of vocational education in the black school, we
can't leave it out.

What significant role did Bethune-Cookman play in those days?

You missed a treat if you never got to know Mary McCloud Bethune.
She was the president?

She was the president, the founder and president at that time. She
was one of those people that could just move and impress you and
move you, at that day and time during the NYA program.

NYA stands for what?

National Youth Administration.

And the time period was about what?

The time period was shortly before World War II. And, yes,
Roosevelt administration, when was that?

¢ 1932 to 1944 or 1945.
MST:

That was before World War II then. That's right, before. When
that program was in stride, Mary Bethune kind of won a sympathetic
hail from Mr.. Eleanor Roosevelt. She used her influence through
her to get a lot of things done throughout the state and a member
of her staff got t2 be kind of a general state coordinator for the
NYA program in the black schools at that time. She cornered Dolley
one day and told him there wasn't anything gcing on in Volusia
County to train blacks to work and she thought it was a shame and
she wanted to see what she could do to help work out something.

And she started the school by . . . .

No, she hadn't started . . . . What happened going a little farther
back, she had started her school in Jacksonville and I think the
Daytona setting provided a better outlook for philanthropy because
most of the rich people who came down to Florida in that day and
time started settling down around Ormond Beach and Daytona and on
down. Very few stopped at this side and even at Jacksonville.
And, she depended quite a bit on philanthropy to get the help she
wanted, so she moved her all-girls school from Jacksonville to
Daytona. Later, Cookman had a boys school. He moved it down
there, they merged and had a co-ed school. She told me this two or
three times, very amusingiy, in moving into Daytona she went to the
superintendent, to get his good will before starting the school in
Daytona. She told him about starting this private school and how
she wanted the good will of the school officials. According to her
story, he told her in blunt terms, "Now, Mary, it is all right to
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start this school, but don't go putting too much emphasis on
academics. Train them how to work." She diplomatically said,
"Yes, sir, I'l1 do just that." So, she came back and changed the
naine of her school to the Volusia County Industrial Training School
for Negro Girls, a long name but it was the original name. She
tells that off the record. She made them all work to help maintain
the school, but she poured as much academics into their heads as
they would take because she wanted them to get tnat side of it,
too. But anyway, after her and so many times, the black leaders
would speak out of both sides of their mouths. She came in and got
that on the NYA. She wanted to do some more work because there
wasn't anything going on in Volusia County public schools but
training blacks how to work. So, Dolley told her, "I'l1 tell you
what, M. S. Thomas is on my staff and he is working on the black
schools but at the present time, he is out at Colorado State
College in summer school. Now, as soon as he comes back, I'm going
to send him down here to you." And, sure enough, when I got bac

in August, he sent me to Daytona and I spent twe days there with
her. She was talking about the opportunity needed down there and
that kind of thing and I said, "Mrs. Bethune, the first thing you
will need is facilities if you are going to train people
industrially. You are going to need fa.i'ities. You've got to
have a shop for teachers, equipment, materials, and how are you
going to get it?" She said, "I believe I ‘now the folks in NYA
well enough to get a facility for me.* At that time the NYA would
do some construction work, they had some centers around the state.
So, I said, "Mrs. Bethune," I was looking right across the desk
from her - I can see her right now as U say, "you know one thing,
NYA is public money, federal money, and you have got a private
school here, and if you get Mrs. Roosevelt to use a little
influence to get NYA to put a building up on your campus, somebody,
it may be some of your folks right here in Daytona, is going to
make a big issue out of that and embarrass you and the school, Mrs.
Roosevelt and the president, too." She sat there and looked at me.
I remember very well her good look-like-fire and sne was just
kicking her hands on the desk just like that. And after a while
she reached over and picked the telephone up and called a lawyer
and said, "Tomorrow morning I want you out here on the campus. I
have a section of my campus that I want you to draw up a deed for
in favor of the Volusia County School Board." To make a long story
short, then in a couple of months the NYA was putting up a
temporary building on her campus.

On public property?

On public property. The deed is down in Volusia County School
Board. And, she ran a very vigornus NYA project and came along
later with war training and training of veterans afterwards and
that gave impetus into putting work in the vocational, I mean, into
the public schools for the blacks.

And this all took place right around what, 1938 or 19397
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Yes, in that general area. In recent years after the program got
going, it was established in the community for blacks and whites.
They took this temporary building down and she got the deed to her
land back. I think the president's home is right there in that very
spot now. 1 don't remember exactly where it is.

And when did Cookman join Mrs. Bethune? In what year?

That was early in the 1920s, I believe.

I see, so it was Bethune-Cookman by that time.
Yes, Bethune-Cookman at that time.

I see. We have been talking about war production during the war
and in one of your earlier comments you made the statement that
when the veterans returned, the war production programs facilities
were there to help train the returning veterans. Would you talk
some more about what impact the returning veterans had on
vocational education and what impact the vocational education had
on returning veterans after the war?

Florida A & M, I think, can take unusual pride in the fact that it
contributed significantly to thé task of helping returning veterans
take full advantage of their benefits of the GI Bill. Florida A &
M had the facilities and personnel to provide many veterans, those
who qualified for college level training, as well as those who
could not, to find some type of training that would help adjust
them back into civilian life. We designed a special group of two-
year terminal programs not leading to a degree and not necessaril
for college credit. We provided the skill courses in a number o
occupations and basic education courses, such as English, math,
etc. For hundreds of veterans who were able to come back under the
GI Bill, and I wish sometime that we had kept a record of them.
We had those records pretty much in storage at one time, but they
probably have been misplaced. A tremendous group of them came
back and some even qualified and went on to college. A lot of them
came and got vocational certificates under the GI Bill for two
years of training and went out and found some profitable employment
in the community.

It sounds 1ike a very innovative program.
It was.

Do you recall who was responsible for developing this? You
probably had a lot to do with it, I'm sure

That's right. We had a hand in that and we had the personal and

full cooperation of the administration of the State Department of
Education.
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DM: But, you then were the person who saw the need and took the
initiative to develop the program and present it, and of course,
then it was approved.

MST: That's right. Even though I ceased my work with the State
Department as teacher-trainer, I still worked directly with them
during the war production, so when I moved over there as dean of
the area we operated, you see, these terminal courses which really
we got subsidy from, a lot of them were faculty under Smith-Hughes
Act, and other federal fundings, so my relationship with the State
Department never was cut off until my last seven or eight years
when I went over to Planning and Development. So, that's why
qrob?bly we have kept up pretty much on what happened at the state

evel.

OM: Do you know if programs similar to yours were used, developed, or
Rdgpted in other areas of the state? Or is it just used at Florida
: M?

MST: There were some programs of that nature, I think, that started some
of the other land grant schools, for instance, at Georgia State and
Alabama. I would think. though, that we had a little more extensive
program than they did.

OM: I imagine you offered a wide variety of courses in a whole lot of
different areas.

MST: We must have offered, at one time, as many as sixteen different
courses and geared them primarily to the needs and opportunities as
we saw them.

RGS: ?hat were some of the occupations that you trained the veterans
or?

MST: Things you wouldn't think about now - tailoring was one, dry
cleaning and laundrying, cooking and baking, building trades, major
building trades like masonry, plastering, carpentering,
electricity, and auto mechanics.

RGS: Now, you mentioned that when you came to Florida you were an
itinerant teacher-trainer. Can you explain what an itinerant
teacher-trainer was doing in Florida back in the 1930s?

MST: That's interesting. When I got the offer to come to Florida I was
in Virginia working at a CCC camp, as I said awhile ago. Hampton,
my school in Virginia, recommended me. I got in my car and drove
160 miles from Fredericksburg to Hampton to ask the question, "What
is itinerant teacher-training?" And my placement officers there
told me, "You can do it. I encourage you to go on down." Then
when I came down and reported to Mr. Dolley, he said, "Well, you
got yourself comfortable at A & M, got your desk and office and the
place is different here." He planned my travel and sent me down
the state. I went down on the west coast and came back up the east
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coast. I was gone & good week or more. When I got back to the
office, I said, "Mr. Dolley, you know, itinerant teacher-trainers.
. . I didn't find any teachers to be trained." He just laughed and
said, "I knew that. I just wanted you to find that out. Now let's
go to work." And from then on we moved ahead with our program and
started building. It was really a building program, using every
little scheme we could think of, he and I together. He was quite a
maneuverer.

Well, what was your approach? You'd come into a community that
didn't have a program or a teacher in those areas. Who would you
go to talk to? What would you do?

I'd have to feel it out. No two ways worked alike. I went into
Sanford, it was old man Crones, the old principal. I showed him
the idea of giving those students something to do. He realized that
all of his kids weren't going away to school. They realized that
all of them couldn't go out there in those celery fields and pick
celery. And he wanted to give those young men a little bit more to
do. He built a shop from some resources of his own near the school
on his own property and worked out some kind of a relationship with
the superintendent. And he established a shop.

Now, did he teach there himself?

He already had a teacher, so we were able to come in at that time
with Smith-Hughes money and pay half the teacher's salary. Every
case was a problem in itself and you had to study the personnel,
you had to study the situation and make the right approach. One of
the most interesting ones was right over here in Quincy. Quincy
was a community, and still is, that had more blacks than whites in
recent years. Leon County was that way years ago, but Quincy more
recently. And there were methods of keeping the franchise and a
lTot of things away from the blacks since they outnumbered the
whites over there. They had a nice little high school over there,
everything was academically-oriented, training folks to get ready
to go to college. A lot of them wouldn't think of going to tobacco
fields. Pinky Evans was a shop teacher and I sold him on the idea
that he could devote half his day to teaching industrial arts and
the other half he could devote to a general shop which had a little
more skill orientation, more job orientation to it. And, I sold
him on the idea of going to the principal and trying to get his
permission to get a general shop established instead of just a
large shop. The principal gave his consent. But, the principals
themselves wanted no part in selling it to the school board and
superintendent. They put that on us. So, we went down there and
talked with him and he sa -, "You come back here round about July
(school opened there early, in August) so we can work on it." So,
sure enough we got a sched. = of the board meeting and went over
there to see him and he saic, "You go over this thing with me
again." And I went over the detail and I said, "It's not going to
cost you any more money because Mr. Dolley's office will reimburse
you on the teacher's salary and that's money you can use to help
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with supplies and all, or part of it." He said, "You come cver
here and stay the day. I'm going to let you talk to the bLoard
yourself." I got the board meeting date and showed up that morning
early. I went to Quincy and got Evans and we went down to the
courthouse and nobody was concerned about us, extending us seats,
so we had to make ourselves comfortable outside on the steps and
in the hall, but we sat there all morning and didn't get a chance
to come in. They stopped for lunch and I was sure that we'd be on
the agenda immediately after Tlunch. After 1lunch they went back
into their session. We sat there until 3:00. Evans said, "Tom,
I'm going to give up. It ain't no use focling around here." I
said, "No, you don't do it that way. It's all in a day's work with
me. I'm going to sit right here until 5:00." So, right around
5:00 the board adjourned and as they walked out, putting their
coats on their arm, the superintendent looked at me and snapped his
finger and said, "Damn, I was supposed to get you in there to see
this board." And, he called them all together there on the
doorsteps of the courthouse and said, "Thomas has some idea about
vocationalizing the woodwork shop over here at Lee High School.
Can youw all take a couple of minutes and let him tell you more
about it? Take a couple of minutes and tell them, Thomas." So, I
started my little story and he said, "How much are you going to pay
Evans?" I said. "We don't 1ike to come in and set the salary here.
That's the local schools' business. What we will do is pay you or
reimburse you for whatever you piy him. How much are you getting
now, Evans?" "Seventy-five dollars a month." I said, "Well, if
you give him $150.00, we will give you $75.00 back." And one of
the board members said, (Evans and I still laugh about this now),
"No, ain't no nigger in Quincy worth $150.00 a month." I said,
"Well, let's find a figure that you can live with." So, we ended
up paying Evans $125.00 a month. That was a raise from $75.00 to
$125.00 and the idea was that he'd have this extra $25.00 to spend
on supplies for his shop. And, boy, he was the happiest man in
Quincy. Got his salary raised $50.00 a month and $25.00 extra to
spend for supplies. I see him every football game, and that's been
30 or more years ago, and he and I still laugh about that right

now.

I know agricultural teachers nhad to work 12 months a year. Now,
when he took this new position; or when he was going to teach
vocational shop, did he have to work 12 months a year, too?

No, he didn't work 12 months. He worked 10 months.

Well, he made out like a bandit then. Because I know the
agricultural teachers had to work year-round.

Mr. Williams was quite a maneuvering politician in his own right,
like Dolley, and back in those days, the general pay pattern in
those schools for blacks, the average salary ran about $75.00,
$80.00, or $90.00 a month, depending on your certificate. If you
had been with the school system a long time, you might get $90.00 a
month. Just getting started would be $60.00 or $75.00. But, the
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principal always got more, about $150.00. And for some reason, we
noticed that the agricultural teachers moved up to be principals in
so many cases. I could cite you right now a dozen places around
the state where the agricultural teacher got to be the principal.
But, I think through a 1little maneuvering on the part of Mr.
Williams, I didn't know about it then, but as I look back over the
years, where he would get with the superintendent, (see they didn't
want too many people on the faculty making this hundred and some
odd dollars) and in most cases, the agricultural teacher got to be
the principal and made that salary.

We talked earlier about the cooperative training that was going on
with business and industry. Were there other things that
businesses and industry did to support training, like provide extra
funds or equipment that you knew of around the state? Were there
any contributions that business and industry made to help along the
development of vocational education? I know that in agriculture,
Sears and Roebuck bought breeding stock in communities. Were there
similar kinds of thing$ done by industry?

Not in the early years. In the more recent years that prevailed,
particularly at A & M, and after Florida began this tremendous
growth ard expansion population-wise, and new industry began to
move into the state. A number of the major businesses and
industrial companies operating in Florida .hared rather generously
in their resources. This included personnel, equipment, financial
support, and on-the-job work experience for students. A & M
enjoyed a good bit of that 1u recent years. It was our privilege
to establish the position on our staff. I think we called him a
job development specialist and he was to go out and start this
relationship with business. Now, he is the full time "Director of
Cooperative Education" on the campus. But my last year it started,
he would go around to different companies and just wait for the
summer and equipment. Sometimes personnel would come up for short
courses and that kind of thing. So we've had a good relationship
in more recent years.

Was there any reimbursement from the state or through Smith-Hughes
to businesses or industry to teach classes or did they just view it
as good business?

They viewed it as good business. In some cases where you had an
adjunct teacher that would come in and teach certain courses, like
at night or something 1ike that, they got paid for that. But, for
the regular day school program they just did as a matter of good
business.

This is going to be changing the subject, but, you just mentioned
day schools and before you said that a lot of the classes were
taught at night. About when did the day classes become a regular
part of high schools?
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Yes, along with our developing the day schoo! program, we also
began to develop evening extension courses. I suppose at cne time
we had a very extensive program going on in Jacksonville where we
had people in a broad area of occupational areas coming in for
supplemental training to improve themselves one or two nights a
week. That kind of spread around to places like Orlando, Miami,
Tampa, St. Petersburg. They carried on a pretty elaborate evening
extension program for years.

My research has shown that, really, trades and industries started
mostly at night and part-time. But, what I was interested in was
when the schools started teaching trade and industries education
during the day time. That is, as a regular part of the curriculum?
Like agricultural education, almost from the beginning was being
taught in the day and then later in the 1920s, they started
teaching adult continuing education classes and things of that
sort. Which is just the opposite of industrial education and I was
Just wondering if you recall when industrial education went to day
classes? In addition to the night classes?

It was really around about the same time we were developing . . .
both programs developed about the same time and they began
developing in the early 1940s and we made progress on up through
the 1940s and into the 1950s.

So, maybe the wartime production may have thrown more money in and
got more people interested.

War production brought the facilities in for us.

That would then really be very important in industrial education.
Very important.

You can't do anything if you don't have the equipment.

In the late 1940s and early 1950s, the concept of the comprehensive
high school came out and was a thing that helped in the promotion
of vocational education in the black schools and helped us overcome
this attitudinal problem about a lot of folks in the black
community giving preference to academic training and that kind of
thing. Conners spoke and we began to move off with some ideas and
we soon developed in the state a number of, what we considered very
effective, comprehensive type high schools, where one school gave
both the college preparatory and academic training, and others had
terminal courses for vocations and they all had very viable
programs. Among these was the one in St. Petersburg, which is one
of the most interesting spots that we can look back on with a great
deal of confident pride in having had a hand in it.

What was the name of that school?
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Gibbs High School in St. Petersburg, Florida. The school itself
was named after the Gibbs that got to be superintendent of schools
for Florida for a while during the Reconstruction period.

Gibbs was a white man?

No, he was black. During the Reconstruction period he was
Superintendent of Public Instruction for awhile.

Oh, I see.

And for a little while, he was Secretary of State.
For the state of Florida?

Yes.

So, that was an old school?

01d school, and what happened is when they made the school, it was
named for Gibbs. It was an old school but it was used for
elementary work and developed this high school and he named it
Gibbs, after this fellow, in more recent years. And old man
Perkins did a3 very crucial job of deveioping it into a very fine
school, just by sheer grit and tenacity, that's the thing, and
devotion to the program in the community.

Now, when it became a high school, was it an all black or an all
white school?

An all black school. Back in those days most of those secondary
schools terminated at the 10th grade level. Those students who
wanted college training haa to go elsewhere to finish 11th and 12th
grade. Irn those days schools like A & M also operited a high
school department because a lot of folks came to college not having
finished high school and they would put them in it to finish. I
went to school and graduated from 10th grade at Howard Academy in
Ocala, my home town. That's as far as the school went then, but
they had been trying for years to get 11th and 12th added.

So, then you left and where did you go to finish your high school
education? To Hampton?

Hampton. At Hampton they would take you in as a non-high school
graduate and put you into trade school. You went to class and took
academic work at night until you finished high school and then you
went to college. And the year I went to Hampton, they decided to
put the 11th and 12th grades on at Howard Academy. I came back to
Ocala then and finished 12th grade and went back to Hampton. Then
I went back to college. So many of the people that finished at
these smaller places had to come to A & M or somewhere else and
spend a couple of years in high school before they went on to
college. When it was decided to make Gibbs a senior high school,
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MST: they brought in a fellow by the name of, I don't know, I can't
recall it right now.

A well-educated man, he was as well-qualified as anyone we had had
in the public school system, from the superintendent on down, at
that time. He had gotten his master's degree and worked beyond
that at the University of Wisconsin. He began to put a lot of
emphasis on teacher preparation, professional training, began to
press for equalization of salaries and that didn't strike with
harmony among the power structure so they just cut him off.

Perkins was moved up then as principal. He was a good old, down-
to-earth, practical fellow. He moved back up to the university
over the summer and got his degree and went back and began to
realize that the school needed something besides an academic
orogram. He was one of those that didn't know how to take "no" for
an answer. I went through there a couple of times when he was
getting started and he said, "Thomas, [ know a lot of these boys
and girls are not going to college. What good is it going to do me
to try and put them all through this academic program?" When they
moved the school out to the elementary school site, way out on the
edge of the palmetto patch ... . back in those days, the public
school system didn't provide busing for blacks, but they provided
it for whites, and those students had a long way to walk from the
Methodist town section of St. Pete out to where the school was.
Perkins then got this black community together, forming committees,
and he bought two school buses, and hauled those kids. They raised
all the money. Then, after he got those buses paid for he said, "I
want a gymnasium." They didn't give him one and he raised the
money and built a gymnasium. And then he said to me, "Thomas, I'm
not going to let all these kids who are not going to college go
wanting. I'm going to put some kind of work in there where they
can get some training." And he raised money and started building a
shop building out behind the regular school. By having that big
gymnasium down there, which served as a gymnasium, a library, and
an auditorium for school assemblies, the teachers of Florida then
decided to have their state meeting down there that year. That
must have been around 1945 or 1946, somewhere in there. I talked
with him and I said, "You know what I'm going to do? I'm going to
invite Mr. Dolley, our state director, down to see what you're
trying to do here. You get your little story together and when he
comes in, you make it appealing to him and let him know what you're
doing out here. You know how to do that better than I do." So
sure enough, that particular year, the white teachers met in Tampa
for their annual meeting and the black teachers met in St.
Petersburg. I persuaded Mr. Dolley to come over and at least spend
a few hours with us in one session. So sure enough he came over.
Mr. Perkins cornered him and took him around the side of the
building and showed him this little building that he was putting
up. It was about twice the size of a double carport. So, Dolley
Tooked at it and 'e (Perkins) said, "Now, Mr. Dolley, I know that
all these boys are not going to college. I want them to go out of
this school having some skills to make themselves a living. Now,
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['m doing all this myself. The school board hasn't given me
anything. No money for those buses you see over there. No money
for this auditorium. And no money for this." Dolley looked at him
and said, "Why don't you make it a little larger?" He said,
"That's as large as I can make it. I'm straining to do this."
Dolley said, "Well, go on and make it twice that large. You ought
to make it ten times that large." Perkins said, "I don't know how
['m going to do it." Dolley said, "If you do it and let me know

~when you are finished, I'11 fili it up with equipment for you.'

So, Perkins listened and after it was all over, he called me and
said, "You reckon Dolley means all that?" [ said, "Yes, he means
it. Yes sir." So, we began the planning then and, what Perkins
didn't know but I knew, was that Dolley with all this money had
been buying this war training equipment and had a big warehouse
full of it in Jacksonville. He had bought it thinking that he
could use it. And the time was coming when he had to put it to
use. So sure enough, when the building was finished, Perkins
called me and I got Mr. Dolley, and I remember the day he sent ten
big truckloads of equipment to St. Petersburg and put it in that
place. That was the beginning of a good comprehensive program at
Gibbs High School.

: Now, as I Tisten to you describe the things that were happening in

trade and industrial education, it sounded like it was mostly for
males. Was there any time, in your recollection, when women and
girls got a chance to participate in vocational training in those

areas?

Up until the war training program, we followed the traditional
pattern of having certain occupations, like the beauty culture open
for women, and tailoring, dry cleaning and laundrying, and others
open for men. During the war years, when there was a great need
for manpower, women began to don those coveralls and blue denims,
come in and enroll in welding, electricity, machine shop
operations, and practically every occupation we offered.

The world was never.thé same after that.

It never was the same afterward. [ tease my wife sometimes, [ tell
her [ predicted then that you never would get those women out of
those blue denim jeans and those pants when they started wearing
them during the war for training.

[ remember visiting some auto plants in Detroit as a part of some
visitations in my university work and I was amazed to see ladies
there with those denims on, because my stereotype was that that was
man's work. Apparently, those ladies got started in the war Tlike
that. But, in the early programs you say that there were programs
in cosmetology, in dry cleaning, and that these were typical
occupations that were open to both boys and girls?

That's right.
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What do you remember about the establishment of student organiza-
tions? Were there student organizations in trade and industries?

Yes. I have some notes on that. I have some fond memories of our
efforts to help form several student organizations ameng the
vocational training programs around the state. They were patterned
after New Farmers of America, an organization in the agricultural
program which had long preceded us with their viable student
organization. We set out in the late 1940s to organize a state
conference of trade and industrial clubs. The annual meetings were
held on the FAMU campus, with a full agenda of inspirational and
competitive activities. Students received rich experiences in
parliamentary procedures, public speaking, and written and skilled
testing in their respective areas of technology. Among the
activities which attracted wide attention was the Plymouth
Troubleshooting Contest. The Plymouth Company would plan identical
malfunctions in its new model cars for each competing school team.
The team correcting the malfunction first was declared the winner.
This meant an cpportunity to compete in the national contest. FAMU
was first in sponsoring this contest in Florida. The T & I clubs
were later reorganized and became a part of the Vocational
Industrial Clubs of America, which we called VICA.

Are those still going on?

I don't think so.

So, those programs got started in the 1940s?
In the 1940s, yes.

And they were modeled after FFA?

That is right.

Well, what happened over time in those youth organizations? Do you
have any recollections about that?

When it became part of VICA I lost sight of it. I don't know what
the status is right now. Maybe I'11 check that out sometime.

And what was VICA again?

Vocational Industrial Clubs of America.

In many of the comments you've made, one of the real challenges was
to get facilities and equipment. And, one source of funding was
the local community, another source was the Smith-Hughes Act. Were
there other sources of funding that could be brought in to be
combined with and utilized with Smith-Hughes money and local money?
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Smith-Hughes money mainly we used for reimbursement on salaries.
Local money had to go for capital outlay and equipment. The
federal money we got came in from the war training program and
other sources. That was always the big hurdle in getting a program
started because a local scihool board just didn't want to turn lose
enough money to get a program set up.

When did war production money stop flowing?

About 1946 or 1947.
Did the federal government create a new program then?

No, not for that. They made some check to inventory everything and
make sure it was being used right and kind of wrote it off the
books, I understand. We still have on the campus no:. many of the
pieces we got for war production.

It seems to me that I recall Dave Erwin talking about being
involved in some of that inventory. Do you remember that story?

Yes, that was a job. And you would have a federal auditor that
would walk in at a time when you would least expect it. You'd be
doing something else and you'd have to satisfy him.

You never can fully satisfy an auditor, either. You mentioned some
of the historical developments over at Bethune-Cookman. Bethune-
Cookman was a private school. What was the relationship between
public and private vocational education? I think in the Bethune-
Cookman case you would have to say it was a cooperative
relationship. Were there other private vocational schools that you
knew of back in those days?

Yes, thk=ve were several. In those days I would say it was both
cooperative and competitive, depending upon the nature of the
training in the area. Private vocation education existed for
awhile in many areas without competition from the public sector.
As I reflect back on it, public vocational education geared its
offerings more to the adolescent in the school while the private
school catered more to the adult, out-of-school group. That was
Jjust about the general pattern of it in our area.

Well, that is interesting that it was the younger people that were
served by public vocational educatior and the adults were served by
the private vocational education sector. You were in the
vocational education for a long time. As you think back on it,
what were some of the continuing concerns and issues with which you
had to deal? Can you recall some of those things that you worried
about a lot and had to deal with?

We were always concerned about keeping teachers qualified and up to

standard. Technically and educationally, we were concerned about
getting a fair percentage of our graduates placed and about new
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opportunities, new things we needed to go into, where we had more
people involved. We had a broad area of concerns that, I know,
kept us concerned all the time. A broad area of them.

Was that the segregation issue?

Not so much at that time. Later it probably became of some
concern. We often look back at that thing sometimes as individuals
and those of us who were involved in it from day-to-day kind of
accepted it and made the best of it as we went along. We still
have a lot of reservations about what we are doing even since
desegregation and I'm just going to watch that situation a 1;ttle
longer before I comment on that.

You mentioned that one of the continuing concerns was the placemant
of graduates. Did the vocational educators take an active part in
trying to find jobs for their students, or was the student pretty
much left on his own to tind a job?

The student was pretty much left on his own, particularly in some
areas. In some occupational fields getting something to do wasn't
necessarily a problem. In others in which we were trying to
pioneer into, it did become a problem. It still is a problen.

Now, if we look at vocational agriculture, that was out in the
rural areas. What would you say the distribution was for the
trade and industrial? Was that primarily in the bigger cities, or
did that get out into the rural areas, also?

That was primarily in the big cities. In the intermediate-size
communities we had some programs going on. It wasn't quite the
unit-type of vocational training, where you had separate shops for
this and that, but we had a program that would allow a school to
operate or establish some kind of a general shop. Maybe one taught
several related occupations, and got a teacher qualified to do so,
and that way you could have a kind of spread, in terms of meeting
needs there.

Now, if some of the youths got truined in these smaller
communities, did they have to move away to get a job, or could they
get a job right there?

Most of them had to go away to get a job. We learned to interpret
the local job opportunities that we were training for, in a little
wider circle, I guess to justify what we were doing. See, we'd
think nothing now if a fellow was a good carpenter, if he works in
Quincy or Monticello every day on a project, that's local. Most of
the time you'd think it had to be right in the heart of the town.
So transportation, communication isn't like it used to be and we
can give them a little more leeway in terms of placement.

Dave, do you have any more questions for today, because we've
reached the part on governance?
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Just one. It seems like agricultural education and industrial arts
education are similar in that really the key, or the foundation, is
that teacher who is out there in the schools. I just wondered if
you'd like to comment on some of the things that happened at FAMU
to provide industrial arts educators to the local communities? Was
there any effective on-going program? And, would you like to
say something about the prograi: at FAMU and what that meant to the
communities?

There's always a need to keep a community fully apprised of what
you are trying to do, attempting to do. And we have tried to do
some of that at FAMU, particularly over the years in agriculture
more so than industry because we have on record where we have
brought in a number of local people and have gone into those local
communities with conferences and workshops, built around their
needs and problems. We still have that as a part of our program
under rural development here in FAMU. We haven't done as much of
that as we might in inJ. stry, and ma